Pupil premium strategy statement — Nunney First School

This statement details Nunney First School’s use of pupil premium (and recovery
premium for the 2022 to 2023 academic year) funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year's spending of pupil premium had

within our school.

School overview

Detail

Data

School name

Nunney First School

Number of pupils in school 74

Proportion (%) of pupil premium eligible pupils 26%

Academic year/years that our current pupil premium | 2022-2023

strategy plan covers (3-year plans are recommended) | 2023-2024
2024-2025

Date this statement was published December 2022

Date on which it will be reviewed July 2023

Statement authorised by

Verity Baker, Acting

funding, state the amount available to your school
this academic year

Headteacher
Pupil premium lead Verity Baker, Acting
Headteacher
Governor / Trustee lead Mary McDonald -
Governor
Funding overview
Detail Amount
Pupil premium funding allocation this academic year £15,235
Recovery premium funding allocation this academic £5 000
year '
Pupil premium funding carried forward from previous
years (enter £0 if not applicable) £0
Total budget for this academic year
If your school is an academy in a frust that pools this 217 235




Part A: Pupil premium strategy plan

Statement of intent

Nunney First School commits to working collaboratively and collectively with
schools across The Partnership Trust, to eliminate the disadvantage gap. We
aspire for all our pupils to make good progress and our aim is to use the pupill
premium funding to improve and sustain attainment for disadvantaged pupils
that is comparable with that of non-disadvantaged pupils nationally.

Our expectation is that all pupils, irespective of their background, leave
Nunney with the skills they need to become lifelong learners and confident
members of the community. We prioritise reading and phonics because we
recognise that developing both the skills of reading and a love of reading,
provides a world of opportunity for our pupils. We know that attendance and
participation in school is fundamental to learning, therefore opportunities for our
disadvantaged pupils, should be similar to that of their non-disadvantaged
peers.

During the period of our strategy plan, we will focus on the key challenges that
are preventing our disadvantaged pupils from attaining well: attendance,
writing stamina and composition, reading engagement, number fluency and
social and emotional resilience.

The approaches we have adopted complement each other to help pupils to
excel. To ensure they are effective we will:

e adopt awhole school “deliberately bothered” approach in which all staff
take responsibility for disadvantaged pupils’ outcomes and recognise the
impact they make

e ensure disadvantaged pupils are challenged in the work they are set

e actearly to intervene at the point at which it is needed.




Challenges

This details the key challenges to achievement that we have identified among
our disadvantaged pupils.

Challenge
number

Detail of challenge

1

Our analysis of attendance data shows that disadvantaged pupils
attend less regularly than non-disadvantaged and remain in need of
additional support to improve punctuality.

Attendance Figures Terms 1 2022
e disadvantaged children had an attendance rate of 1%
¢ non-disadvantaged children had an attendance rate of 4%

5 disadvantaged children out of a total of 17 (inc Rec) had
attendance of under 90% in Term 1 and are therefore at risk of falling
into the ‘persistent absentee’ category. Small samples should be
treated with caution, but this equates to 30% of disadvantaged
children.

Our assessments, discussions and observations show that the writing
levels of most disadvantaged pupils are below their non-
disadvantaged peers and in some instances the gap is widening.

Teacher assessment shows that 40% of our disadvantaged pupils (46%
disadvantaged, excluding SEND pupils) are working at age-related
expectations compared to 61% of non-disadvantaged children. (July
2022 figures)

Our records and knowledge of attendance and engagement in wider
learning opportunities show that there has been a disproportionately
high level of non-engagement in these activities by our
disadvantaged pupils. This includes a range of learning opportunities,
such as: after school clubs, residential trips, home reading and
homework.

Our assessments, discussions and observations show that a lack of
number fluency is hindering progress in maths for some disadvantaged

pupils.

Only 47% of disadvantaged pupils (54% without SEND) in 2021-2022
were working at the expected standard or above compared to 68%
of non-disadvantaged pupils.

Learning walks, observations and discussions show that pupils’
behaviour and afttitudes have been affected by increasing social,
emotional and mental health needs. As a result, engagement within
lessons, enjoyment of learning and attainment have been affected.
Since the pandemic, referrals from teachers and parents asking for
support have increased.




Infended oufcomes

This explains the outcomes we are aiming for by the end of our current strategy
plan, and how we will measure whether they have been achieved.

Infended oufcome

Success criteria

An attendance figure
for disadvantaged
pupils in 2023-24 that is
at least as high as that
for non-disadvantaged

pupils.

The overall annual attendance rate for disadvantaged
pupils for 2022-2023 will increase and the gap with non-
disadvantaged pupils will be reduced.

All PPG children and those identified as vulnerable by
the school, are offered subsidised attendance at
breakfast club.

Improved writing
stamina and spelling
accuracy for
disadvantaged pupils

Teacher assessment of pupils’ writing demonstrates a
reduction in the attainment gap between
disadvantaged pupils and their peers in school.

Every disadvantaged
pupil to attend at least
one after school club
and have the
opportunity to attend
the Year 4 residential

trip.

Attendance at after school clubs is monitored to ensure
there are no barriers to attendance, with a notable
increase in the numbers of pupils accessing these
opportunities.

All PPG children and those identified as vulnerable by
the school, are offered subsidised attendance at after
school clubs so that they can try out new activities and
widen their social circles.

Improved maths
attainment for
disadvantaged pupils

Maths outcome: whole school target for ALL children is
82% at ARE+

To close the gap for disadvantaged children with non-
disadvantaged, having scrutinised children’s current
starting points, we have set a target of 75% to attain
ARE+

Social, emotional and
mental health needs
are identified and
children receive the
support they need to
confidently and
actively participate in
their lessons.

High levels of well-being for pupils will be measured
through pupil voice and parent/pupil surveys. An
appropriate means of measuring well-being will be
devised collaboratively by both staff and pupils and
trialled by July 2023.

Children demonstrate increased resilience and
confidence in their learning. This will be evident through
learning walks, teacher observations and THRIVE
ambassadors’ feedback.

There is a reduction in incidents as documented in
behaviour and incident logs.




Activity in this academic year

This details how we intfend to spend our pupil premium (and recovery premium
funding) this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £9,560

Activity Evidence that supports this approach Challenge
number(s)
addressed

Purchase of Standardised tests can provide reliable insights into the 1.4

standardised specific strengths and weaknesses of each pupil to help

diagnostic ensure they receive the correct additional support

assessments to | through interventions or teacher instruction:

identify

individual pupil | EEF research into Diagnostic Assessments
need for both
teaching and EEF: Making Best Use of Teaching Assistants
learning and
academic

intervention.

Launching and | EEF guidance highlights that spelling should be taught 2

embedding explicitly and that high-quality structured interventions
the RWI should be used to help pupils who are struggling with
Spelling literacy.
programme.
EEF Guidance documents on Improving Literacy in

o KeyStage 1

o KeyStage 2
Ensure quality The EEF Guide to the Pupil Premium recommends a 2,4,5

first teaching Is | tiered approach to securing greatest impact from the
provided for Pupil Premium Grant. Tier 1 is high quality teaching
ALL pupils. because research shows this has greatest impact on
outcomes for learners, particularly those who are

Provide regular :
9 vulnerable fo underachievement.

CPD

opportunities Regular high- quality CPD and routine monitoring of the
as well as impact of this is an effective way of achieving high
release time quality teaching.



https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1?utm_source=/education-evidence/guidance-reports/literacy-ks-1&utm_medium=search&utm_campaign=site_search&search_term=Improving%20Literacty
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium?utm_source=/guidance-for-teachers/using-pupil-premium&utm_medium=search&utm_campaign=site_search&search_term=Pupil%20Premium

Evidence shows that strong modelling and opportunities
for purposeful practice enhance writing outcomes for
children.

Provide and
support staff
with strategies
to accelerate
the progress
made by
disadvantaged

pupils.

Teacher Coaching with focus on disadvantaged
children:

All teachers to receive 1-to-1 coaching session to
discuss each disadvantaged child in their class, their
strengths/focus areas, and agree actions to support
accelerated progress for these children.

Actions agreed should be evidence-based (e.g.
reflecting research into most effective interventions in
EEF Teaching and Learning Toolkit).

Specific actions to reflect high impact of improving (a)
metacognition, (b) feedback and (c) 1-to-1 support
(with reading).

Leadership Partner from Trust to review the impact of
these actions in follow-up 1-to-1 coaching session in
Term 6.

Cost of supply staff to enable teachers to undertake
these coaching sessions will be included.

1,2,4,5

Implement
Number Sense
Maths across
the whole
school

The DfE non-statutory guidance has been produced in
conjunction with the National Centre for Excellence in
the Teaching of Mathematics, drawing on evidence-
based approaches:

Maths guidance KS 1_and 2.pdf
(publishing.service.gov.uk)

The EEF guidance is based on a range of the best
available evidence:

Improving Mathematics in Early Years and KS1
Improving Mathematics in Key Stages 2 and 3



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1017683/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1017683/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £3,430

Activity Evidence that supports this approach Challenge
number(s)
addressed

Additional High quality, targeted interventions can provide 4

Number Sense | effective extra support for children.

Maths sessions | Improving Mathemetics at KS2 and 3 - EEF

for pupils who Improving Mathematics in Early Years and KS1
require further

support.

School led Tuition targeted at specific needs and knowledge 2,4
tutoring to gaps can be an effective method to support low

provide small attaining pupils or those falling behind, both one-to-

group and 1:1 one:

tuition for One to one tuition | EEF

disadvantaged | (educationendowmentfoundation.org.uk)
pupils who are | And in small groups:

working below | Small group fuition | Toolkit Strand | Education
the expected Endowment Foundation | EEF

standard.



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £4,245

Activity Evidence that supports this approach Challenge
number(s)
addressed

Ensure extra- Ofsted research (2019) that feeds intfo the | 3

curricular activities Education Inspection Framework, places

(including emphasis on improving cultural capital,

educational visits particularly for disadvantaged children.

that sit outside Ofsted OVERVIEW of RESEARCH Education

Inspection Framework January 2019

A research project undertaken by the DfE
Social Mobility Commission at the University
of Bath, “*An Unequal Playing Field: Extra-
Curricular Activities, Soft Skills and Social

statutory curriculum
provision) are
available to all
pupils, in order to

enhance the Mobility” (Asset Publishing 2019) provides
curriculum and evidence that extra-curricular activities are
develop cultural important to young people and result in a
capital. range of positive outcomes. The research

also identifies that employers in the UK
labour market increasingly demand soft
skills and these types of skills (which may be
developed through extra-curricular
activities) could be an important factor in
driving intergenerational social mobility.
An_Unequal Playing Field report.pdf
(publishing.service.gov.uk)

Provide staff with EEF report into the significance of 5
suitable training to metacognition and self-requlated
implement and learning provides strong evidence of the
deliver SEMH need to train staff to be able to provide
support to pupils good support for children in terms of their
Social, Emotional and Mental Health
needs.

The EEF Teaching and Learning toolkit
indicates that this is the most impactful



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/963625/Research_for_EIF_framework_updated_references_22_Feb_2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/963625/Research_for_EIF_framework_updated_references_22_Feb_2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf?source=post_page---------------------------
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf?source=post_page---------------------------
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/metacognition/EEF_Metacognition_and_self-regulated_learning.pdf?v=1684233944
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/metacognition/EEF_Metacognition_and_self-regulated_learning.pdf?v=1684233944
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/metacognition/EEF_Metacognition_and_self-regulated_learning.pdf?v=1684233944

intervention schools can implement in
supporting disadvantaged children.

"It is well documented that learners
demonstrate increased self esteem,
greater independence and ultimately
higher achievement when they are
involved in the development and
understanding of their own learning
experiences... When given greater
opportunities for decision making and
greater autonomy in their learning, they
generally demonstrate greater motivation
and perseverance." (Diana Pardoe -
Towards Successful Learning)

Total budgeted cost: £17,235



Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2021
to 2022 academic year.

Children will be making greater progress in writing, closing the gap with their
eers
Achieving 66% at age related expectations by the end of the year.

e 40% of disadvantaged children attained ARE+ by end of 2021-22 (46%
of disadvantaged children without SEND) compared with 61% of ALL
children

e A number of factors in play — Covid-19 has held back progress in writing
nationally, but there have also been significant staffing changes that
affected our KS§1 cohort

e This will need to be a continuing focus for PP funding and interventions
in 2022-23

Children will be making greater progress in Maths, closing the gap with their

peers.
Achieving 70% at age related expectations by the end of the year.

o 47% of disadvantaged children attained ARE+ by end of 2021-22 (54%
of disadvantaged children without SEND) compared with 68%

e As with writing, a number of factors in play, including significant staffing
changes that affected our KS1 cohort

e This will need fo be a continuing focus for PP funding and interventions
in 2022-23

Children are identified early as requiring support with wellbeing or mental
health and access support before a crisis develops

Children will complete their wellbeing support sessions and no longer require
additional support.

e Initial improvements in children’s well-being evident — more to be done,
especially supporting anxious children into school first thing in the
morning

e Teachers have received training in supporting the SEMH needs of
children

School actively teaches and promotes strategies to support mental health
and wellbeing, with families accessing resources and support.

Reduction in referrals from families concerned with mental health and
wellbeing.

e Counter-intuitively, the school’s prioritisation of this, highlighting the
need for families to feel able to share concerns around mental health
and wellbeing, has increased the level of dialogue around this.

10



e No clear data as to number of formal referrals. There is a significant
waiting list for support services in this area, so number of referrals does
not equate to number of children receiving appropriate care and
support.

e This will continue fo be a priority for the school: developing
communication on mental health and well-being — but a reduction in
referrals is not necessarily the best metric of success.

Children will access additional support with phonics which addresses
alternative strategies for learning.

Children will achieve the phonics screening threshold prior to reassessment in
Year 2.

e Of Year | disadvantaged children, 80% attained the expected level
e Of Year 2 disadvantaged children undertaking the Phonics ‘retake’,
100% (l.e. one pupil) attained the expected level

Children will access breakfast and after school clubs.

Improved attendance for children, achieving 0%, our target for the year
taking into account the impact that Covid and self-isolation has had on the
school population

e Disadvantaged children’s attendance for the year 2021-22 was 91%

e This target needs to be more ambitious next year and attendance for
both disadvantaged and non-disadvantaged children will remain a
priority.

Externally provided programmes

Programme Provider
Number Sense Maths Number Sense Maths
Year 2 and Year 3 Spelling Read Write Inc

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following
information:

Measure Details

How did you spend your service pupil premium N/A
allocation last academic year?e

What was the impact of that spending on N/A
service pupil premium eligible pupils?

11



Further information (optional)
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