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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium) funding to help 
improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Nunney First School 

Number of pupils in school  78 

Proportion (%) of pupil premium eligible pupils 29%      

Academic year/years that our current pupil premium strategy plan 
covers (3-year plans are recommended– you must still publish an 
updated statement each academic year) 

2024 – 25 

2025 – 26 

2026 - 27 

Date this statement was published December 2025 

Date on which it will be reviewed 30th September 2026 

Statement authorised by LGB  

Pupil premium lead Caroline Ford 

Governor / Trustee lead Ray Jones (Governor) 

 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 

£31,815.00  

(based on October 24 
census) 

Recovery premium funding allocation this academic year 

Recovery premium received in academic year 2023/24 cannot be 
carried forward beyond August 31, 2024. 

£0  

Pupil premium funding carried forward from previous years (enter 
£0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, state 
the amount available to your school this academic year 

£31,815.00 
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Part A: Pupil premium strategy plan 

Statement of intent 

Nunney First School commits to working collaboratively and collectively with schools across The 

Partnership Trust to eliminate the disadvantaged gap. We commit to working collegiately to share our 

successes and challenges, and to support decision making across the Trust by sharing evidence from 

our work. 

We aim to support disadvantaged pupils to adjust socially and emotionally so that they are in the best 

place to access learning through high quality teaching, ultimately leading to improved academic 

outcomes. We see this as a fundamental moral responsibility of everyone in our school and we make it 

our business to be deliberately bothered about our disadvantaged learners. We seek to secure 

equitable rather than equal provision so that disadvantaged learners have high aspirations for what 

they can achieve. 

During the period of this strategy plan, we will focus on the key challenges that are preventing a 

number of our disadvantaged pupils from attaining well; oral language, writing, attention and 

concentration and attendance at school and access to wider opportunities. Our approach is to be pre-

emptive and responsive to learners’ individual needs and is rooted in our assessment, not assumptions 

about the impact of disadvantage. 

Intelligent analysis of both hard and soft data, including our observations of our learners, enables us to 

identify attainment gaps and barriers to achievement. This strategy then aims to address these gaps 

and help deliver excellent outcomes for our disadvantaged learners, ensuring all of our learners are 

challenged, and intervening early to support those learners who need it. 

We work hard to develop effective relationships with families and focus on those children who need us 

most. We prioritise the mental health and well being of disadvantaged children to adjust socially and 

emotionally so they are better placed to access high quality teaching, ultimately leading to improved 

academic outcomes.  

We also work hard to continually improve our practice and the quality of our teaching, supporting this 

through evidence-based training, reflective practice and coaching. 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 Our assessments, discussions and observations show that progress has been lower in 
all areas of writing for our disadvantaged learners. Security in transcriptional and 
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compositional aspects of writing are lower in KS2 and fine motor control required for 
writing is lower than it should be in EYFS and KS1. 

2 Assessment, observation and reading assessment data provides evidence that many 
disadvantaged pupils have greater difficulty mastering decoding (phonics) than their 
peers. 

3 For some disadvantaged learners, fluency in number is a challenge and is a barrier to 
the achievement of expected standards in maths, in some year groups. 

4 Attendance and punctuality for a significant minority of disadvantaged learners 
impacts on their academic success. This links to some low levels of engagement with 
a small number of our families. This impacts on their ability to support at home. 

5 Our assessments and observations have identified the need for social and emotional 
support for many pupils, and this is more prevalent among disadvantaged pupils. This 
is impacting on their engagement in the classroom on their attainment. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

Writing standards are improved for all, and 
especially disadvantaged learners across the 
school. 

 

There is no gap between the outcomes for 
disadvantaged learners and others in writing. 

Standards of writing are improved across the 
school, with a particular focus on: 

YR and Y1– transcription, especially developing 
strength for writing and stamina, is improved 
for all learners, high quality phonics teaching 
impacts on outcomes in writing, Nunney 
progression in handwriting; 

Y2 and LKS2 – composition – especially the 
ability to construct individual quality sentences, 
and a series of quality sentences is improved for 
all learners; 

 

Increased levels of oral language competence in 
Reception and Year 1, so that all children can fully 
access the taught curriculum. 

 

Confidence in oracy is improved in KS1; 

The impact on phonics, reading and writing 
outcomes is clear, with outcomes at least in line 
with the National Average at the end of KS1; 

Through work with The Mangotsfield Hub, all 
children are able to blend and decode letters in 
phonics; 

There is no gap between the outcomes for 
disadvantaged learners and others in reading 
and writing. 

Maths standards are improved for all, and 
especially disadvantaged learners across the 
school; 

 

Number Sense is in place and embedded into 
teaching and learning; 
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Children show increased fluency with addition, 
subtraction, multiplication and division, and are 
able to apply this in their mathematical 
reasoning. 

 

 

 

Outcomes in maths are good for all learners and 
there is no gap between the outcomes for 
disadvantaged learners and others; 

 

 

 

 

Quality teaching for all so that all children, 
including disadvantaged learners, have access to 
exceptional teaching across the curriculum. 

Walkthrus and the Trust developed Quality 
Teaching Matrix, alongside the EEF 5 A Day 
approach are used to provide quality CPD for all 
teachers and HLTAs, linking areas of 
development to individual needs of classes; 

Coaching 15 is established for all teachers and 
HLTAs, and supports them in making positive 
incremental improvements in their teaching 
over time; 

Attention and concentration levels are 
improved through engaging teaching and use of 
interventions. 

Subject Leaders are released to check on the 
quality of provision in their subjects across the 
school. 

 Use of Dimensions curriculum using 
Progression of skills and Knowledge 
frameworks; 

Attendance for all disadvantaged pupils is above 
96%. 

Disadvantaged pupils arrive at school in good 
time every day. 

Attendance Policy is absolutely clear and 
communicated to all families regularly; 

Monthly attendance monitoring enables Head 
and Attendance Officer to identify any 
attendance issues early and intervene without 
delay; 

There is no difference between the attendance 
of disadvantaged pupils and others, with the 
expectation that this is above 96% for all. 

Children are supported to be emotionally 
regulated and ready to learn 

Emotional Literacy Support Assistant (ELSA) 
strategies are used to support children and 
impact on their successful access to the 
curriculum, and on their academic achievement; 

SENCo leads the work on Zones of Regulation, 
supporting children weekly who need additional 
small group intervention to be emotionally 
regulated in school, and so are ready to learn. 
This impacts on their academic outcomes; 

Individual and whole class screening (Strengths 
& Differences Questionnaire - SDQ) show year 
on year, as cohorts move through the school, 
improved social-emotional well-being scores; 

Use of pupil voice and behaviour records to 
evidence; 
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There is a high level of participation in 
extracurricular opportunities from disadvantaged 
learners, and affordability is not a barrier for this 
participation. 

Disadvantaged children are able to participate 
in: 

• Sporting events, including coaching; 

• Trips and visits, including residential 
visits; 

• Forest school; 

• After school opportunities, where there 
is a charge; 

There is equity for all children; 

Participation rates among disadvantaged 
children are in line with all others. 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 15,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Walkthrus, EEF 5-a-
Day and Trust quality 
teaching matrix  – 
CPD for all teachers 
and HLTAs supporting 
high quality teaching 
for all 

At the heart of Walkthrus are evidence-based approaches 
based on the work of: 

Barak Rosenshine (2010) Principles of Instruction 

Willingham (2009) Why Students Don’t Like School 

Shimamura (2018) A Whole Brain Learning Approach for 
Students and Teachers 

EEF 5-a-Day approaches are also evidence based and our   
Trust Quality Teaching Matrix is also based on this work. 

1, 2, 3 

 

 

 

Coaching 15 – Short, 
regular classroom 
visits, focusing on key 
principles of 
pedagogy, followed 
by a coaching 
conversation and a 
small, actionable step 
for improvement. 

https://blog.irisconnect.com/uk/coaching-for-teachers 

https://www.ambition.org.uk/blog/what-instructional-
coaching/ 

Andy Buck (2020) The Basic Coaching Method 

There is a wealth of evidence that points to instructional 
coaching for teachers as an effective tool for improvements 
in the quality of teaching overall.  

 

1, 2, 3, 5 

 

 

Writing – Develop the 
consistent provision 

https://www.gov.uk/government/publications/what-is-
the-research-evidence-on-writing  

 

https://blog.irisconnect.com/uk/coaching-for-teachers
https://www.ambition.org.uk/blog/what-instructional-coaching/
https://www.ambition.org.uk/blog/what-instructional-coaching/
https://www.gov.uk/government/publications/what-is-the-research-evidence-on-writing
https://www.gov.uk/government/publications/what-is-the-research-evidence-on-writing
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and quality teaching 
across the school 
through introducing: 

• Handwriting 
scheme that 
supports 
development 
of early 
writing; 

• A school 
wide, 
consistent 
approach to 
writing that 
supports all 
children and 
uses evidence 
based 
approaches 
(e.g. sentence 
stacking); 

• Participating 
in Trust wide 
writing 
training; 

• English leader 
observing and 
supporting 
teachers with 
high quality 
teaching of 
writing; 

• Expectation 
that all 
children will 
be able to 
read and spell 
40 high 
frequency 
words by the 
end of Year 1. 

 

This research paper indicates the areas that struggling 
writers need specific support with, e.g. explicit, scaffolded 
writing instruction, targeted instruction in word, sentence 
and paragraph level work, good links with reading, 
developing writing for meaning and communicative effect, 
and cognitive strategies including modelling (which links to 
work beginning on sentence stacking).  

 

Research evidence has found that the following approaches 

are effective in teaching writing in primary and secondary 

schools (What Works Clearinghouse, 2012; Gillespie and 

Graham, 2010; Andrews et al, 2009; Graham et al, 2011; 

Santangelo and Olinghouse, 2009):  

Teach pupils the writing process;  

Teach pupils to write for a variety of purposes;  

Set specific goals to pupils and foster inquiry skills; 

Teach pupils to become fluent with handwriting, spelling, 

sentence construction, typing and word processing;  

Provide daily time to write;  

Create an engaged community of writers. 

Maths – develop the 
provision and quality 
teaching across the 
school through: 

• Further work 
on developing 
our White 
Rose 
approach, 
ensuring that 
Flashback 4s 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/early-maths 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/maths-ks-2-3  

 

These reports indicate some key recommendations that are 
part of the White Rose and Number Sense approaches: 

• Developmental progressions; 

• Dedicated time for maths daily; 

3 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
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are used in 
lessons; 

• Embedding  
Number 
Sense across 
the school to 
support with 
mathematical 
fluency in KS1 
and 
interventions 
in KS2; 

•  

• Extended mathematical discussions with children; 

• Development of mathematical vocabulary; 

• Use of manipulatives and visual representations; 

• Regular, appropriate assessment is used 
continuously; 

• Teach strategies of solving problems; 

• Develop pupils’ independence and motivation 
(number fluency supports this and Number Sense 
focuses on this); 

• Use tasks and resources the challenge and support 
(White Rose units of work provides the structure 
for this); 

• Structured interventions for additional support 
(Number Sense in KS2). 

 

 

Phonics and Early 
reading – embed the 
new phonics 
approach that focuses 
on the early and fast 
acquisition of phonics 
knowledge; ensure all 
new staff are trained 
in our scheme; 
resource the scheme 
and ensure our 
reading scheme 
matches our phonics 
scheme; working with 
Mangotsfield Hub;  

All children, by the 
end of KS1, should be 
able to read and write 
the first 40 high 
frequency words.  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonics  

 

Phonics approaches have a strong evidence base that 
indicates a positive impact on the accuracy of word reading 
(though not necessarily comprehension), particularly for 
disadvantaged pupils:  

 

 

1, 2 

 

 

 

 

Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £10,000.00 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics


 

8 

NELI Programme 
– implement our 
first year of the 
NELI programme, 
ensuring that all 
children have 
support to 
develop their 
early oracy skills. 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/oral-language-
interventions  

 

Some good in school evidence of impact from other 
schools. 

Increased vocabulary from daily practise.  

 

2 

 

Interventions and 
one to one 
support (Number 
Sense and Phonics 
Keep Ups) – 
recruit additional 
TA hours to 
provide additional 
intervention 
support and 
ensure that all 
children who 
need this support 
can have it. 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/teaching-assistant-
interventions  

 

If deployed effectively, TAs can have a positive impact on 
learner outcomes. 

TAs will deliver structured interventions in which they have 
been trained as research shows that this has the most 
impact. 

1,2,3 

 

 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £6,815.00 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Attendance – 
hold monthly 
attendance 
reviews and 
regular 
attendance 
surgeries 
focused on PP 
children. 

https://educationendowmentfoundation.org.uk/education-
evidence/evidence-reviews/attendance-interventions-rapid-
evidence-assessment research on interventions that aim to improve 
pupils’ school attendance and the characteristics of these 

interventions, based on a systematic search of existing literature. 

https://www.gov.uk/government/publications/working-together-to-
improve-school-attendanceThe DfE guidance has been informed by 
engagement with schools that have significantly reduced levels of 
absence and persistent absence. 

 

4 

 

 

ELSA – train a 
key member 
of staff in 
ELSA in order 
to cascade 
strategies to 
other 
members of 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/social-and-emotional-learning 

There is extensive evidence that suggests that supporting children 
with social and emotional development in childhood impacts 
positively on their life chances. 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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the team to 
implement 

Zones of 
Regulation – 
provide 
support for 
pupils who 
need help 
with 
emotional 
regulation 
and being 
ready to 
learn;  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/behaviour-interventions 

 

Approaches which focus on self-management and those involving 
role play or rehearsal are associated with greater impact. 

 

Targeted interventions have a positive (+4 months) impact on 
learning, especially when sessions are frequent and provision is over 
a period of time. 

Use Happy Confident Me scheme to  impact on our pupils emotional 
understanding 

5 

 

 

 

Ensure that 
ALL pupils are 
able to access 
a wide range 
of extra-
curricular 
opportunities; 
ensure that 
money is 
never a 
barrier to full 
participation 
in the wider 
curriculum of 
the school. 

https://socialmobility.independent-commission.uk/research-
stats/an-unequal-playing-field-extra-curricular-activities-soft-skills-
and-social-mobility/ 

Although this report is based around secondary students, there are 
some key findings here which support using PP funding to ensure 
that disadvantaged children have access to the same opportunities 
as their more affluent peers, as much as is possible. This develops 
cultural capital for our disadvantaged learners and provides equity 
of opportunity. In order to be able to provide these opportunities, it 
is vital that we provide some funding from our Pupil Premium Grant. 

All after school and breakfast clubs subsidised for Disadvantaged 
children. 

Links with The Frome Partnership and Nunney Church 

5 

 

 

 

Total budgeted cost: £31,815.00 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://socialmobility.independent-commission.uk/research-stats/an-unequal-playing-field-extra-curricular-activities-soft-skills-and-social-mobility/
https://socialmobility.independent-commission.uk/research-stats/an-unequal-playing-field-extra-curricular-activities-soft-skills-and-social-mobility/
https://socialmobility.independent-commission.uk/research-stats/an-unequal-playing-field-extra-curricular-activities-soft-skills-and-social-mobility/
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 

academic year.  

The outcomes for our disadvantaged pupils 2024-2025: 

 2024-2025 

Autumn Summer 

% of pupils Expected or 
higher 

% of pupils Expected or higher 

 

Reading Main assessment 

 

48% (22% just below)   52% 

Writing Main assessment 

 

34%    (30% just below)   43% 

Maths Main assessment 

 

56% (30 % just below)  52% 

 

Intended outcome (By the end of the 3 year 
Strategy) 

Progress made in Year 1 

Writing standards are improved for all, and 
especially disadvantaged learners across the 
school. 

 

There is no gap between the outcomes for 
disadvantaged learners and others in writing. 

Standards are improving and strategies from the 
2025 Writing framework being implemented 
and having impact. Trust wide CPD for all staff 
being accessed and reviewed at school level. All 
teachers focused on disadvantaged learners 
through Pupil progress meetings and monitoring 
visits. Progression in handwriting having a big 
impact through daily sessions in Otters, 
promoting muscle memory and automaticity. 
Daily sessions rolling out to Hedgehogs 25.26. 
Nunney writing scheme feature in PDM’s to 
support teacher planning. It should be noted 
that 35% of our disadvantaged pupils also have 
SEND, so have multiple disadvantages that 
impact on their outcomes. 

 

Increased levels of oral language competence in 
Reception and Year 1, so that all children can fully 
access the taught curriculum. 

Oracy continues to be a major feature and 

strength in our school. Through ‘Purple learners’ 

pupils can talk about the characteristics of their 

learning. Phonics data is improving. This year we 

have been able to start with Reception at the 



 

11 

start of September. The number of pupils now 

able to blend is higher than this time last year. 

Year 2 of 3 with support from Mangotsfield Hub. 

Maths standards are improved for all, and 
especially disadvantaged learners across the 
school; 

 

Children show increased fluency with addition, 
subtraction, multiplication and division, and are 
able to apply this in their mathematical 
reasoning. 

A new maths lead settling into our school. We 
made the decision to not start Number Sense 
but sign up to Mastering Number. 
Unfortunately, we cannot start due to capacity 
until Sept 26. Currently using our own ‘snappy 
maths’ linked to our non-negotiables. Pupils 
enjoying this fast-paced alternative. 

Quality teaching for all so that all children, 
including disadvantaged learners, have access to 
exceptional teaching across the curriculum. 

Coaching 15 is now established. Being used 
alongside monitoring from the Trust, Governors 
and English Hub. Subject leadership time has 
been put in place but not always able to happen 
due to staffing. Timetabled in for 25.26. 
Monitoring showing a high quality of teaching 
across the school. Now in the third year of our 
Dimensions Curriculum - a two-year cycle is 
having a positive effect on staff planning and 
subject knowledge. 

Attendance for all disadvantaged pupils is above 
96%. 

Disadvantaged pupils arrive at school in good 
time every day. 

Last year our Disadvantaged pupil's attendance 
was at 93.9%. Attendance for Disadvantaged pu-
pils is currently at 93.8% This is mostly due to 
sickness and family medical needs. Attendance 
letters have been sent home termly. NHS sick-
ness guidance guide to be sent home. 

Children are supported to be emotionally 
regulated and ready to learn 

All staff able to support the pupils regulate their 
emotions. ILP’s set targets to cover emotional 
needs where appropriate. Pupil voice used to 
support targeted support. Wellbeing support 
given by all staff. Need for TA to receive ELSA 
training and provide timetabled support this 
year. 

There is a high level of participation in 
extracurricular opportunities from disadvantaged 
learners, and affordability is not a barrier for this 
participation. 

 

Financial support is given to parents to enable 
the disadvantaged pupils attend breakfast club 
and after school clubs. Discount is also given for 
swimming and school trips. Opportunities to 
visit church, castle and community events in 
Nunney. 

 

 

 

Intended outcome (By the end of the 3 year 
Strategy) 

Progress made in Year 2 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular in 

England 

Programme Provider 

Walkthrus CPD programme John Catt Educational Ltd 

https://www.walkthrus.co.uk/  

White Rose Maths Trinity MAT 

https://whiterosemaths.com/  

Number Sense Number Sense Maths Ltd 

https://numbersensemaths.com/  

Times Tables Rock Stars Maths Circle Ltd 

https://ttrockstars.com/  

Little Wandle Letters and Sounds 
Revised 

Wandle Learning Trust 

https://www.littlewandlelettersandsounds.org.uk/  

NELI Nuffield Foundation 

ELSA https://www.elsanetwork.org/about/  

Zones of Regulation Kuypers Consulting Ltd 

https://www.zonesofregulation.com/index.html  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil premium 
allocation last academic year? 

 

What was the impact of that spending on service 
pupil premium eligible pupils? 

 

https://www.walkthrus.co.uk/
https://whiterosemaths.com/
https://numbersensemaths.com/
https://ttrockstars.com/
https://www.littlewandlelettersandsounds.org.uk/
https://www.elsanetwork.org/about/
https://www.zonesofregulation.com/index.html
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Further information (optional) 

All of our school improvement work keeps disadvantaged children at its heart: if we do what works for 

our most vulnerable children, this benefits all children. 

Our teacher appraisal objectives (including the Head teacher) have our disadvantaged learners in mind, 

with specific objectives linked to the progress of these learners. 

We develop cultural capital for our disadvantaged learners through constant review of our curriculum, 

ensuring that additional opportunities are available for ALL pupils as they learn our curriculum. 
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